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Abstract: The article aims at presenting an insight into the implementation at the G.E. Palade 

UMFST of Tg. Mureș of, on the one hand, the flipped classroom innovative teaching method and, 

on the other hand, a tool that was developed within the ELSE Erasmus + Project by the 

Politecnico di Milano (Partner 5 in the ELSE Consortium) - the E-voli tool, applied to the field of 

linguistics, with special focus on the teaching of foreign languages.   
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The ELSE Erasmus + Project, has, by now, proven to be one of those ambitious 

projects that truly believes in the necessity to keep an open mind when it comes to teaching, 

to stay in touch with the pragmatic reality, thus allow, or better yet, invite innovative 

methods and tools to support and become a part in the teaching process and to value (to be 

read ‘place under the spotlight’) the beneficiary of the educational process, i.e. the student. 

It was these two aspects, i.e. innovation in teaching and the student in the centre of the 

teaching process, that mainly triggered the application1 of the ELSE project: 

“… two fundamental principles of Bologna […] remain unrealised: 1. students 

continue to be peripheral to the process of knowledge co-construction; and 2. the potential 

for true pedagogical innovation through new technologies that can enhance the learning 

experience is underexplored.” 

The George Emil Palade UMFST Târgu Mureș, Romania is one of the partners of 

the ELSE Project, next to universities from Italy, Cyprus, Spain, UK, Portugal, North 

Macedonia, Romania and a software company from Italy. Regarding the objectives aimed 

at within the project, the target is towards the ”need to permanently and continuously 

embrace change in all fields of human development, adopt technology-induced novelty and 

learn (how) to adapt to all the changes that occur in life. Thus, the objectives of the project 

include: innovating pedagogies at tertiary level: a hypertext of good practices, flipping the 

academic classroom: the eco-system, learning through simulation: technology enhanced 

environments for university, personalising competence e-assessment: a digital tool, making 

change happen: the ELSE university teacher’s manual for teaching the humanities in the 

digital age, making self-reflection feasible: the ELSE university student's guidelines to self-

 
1 Application form of the ELSE Erasmus + project – Key action: Cooperation for innovation and the exchange 

of good practices, Action - Strategic Partnerships  
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assessment.(https://internacional.uca.es/proyectos/proyectos-en-ejecucion/)”, as presented 

in an article published in 2019, with LAP Lambert2. The same article also reads „This 

partnership is meant to find and design appropriate solutions to support and implement 

innovative teaching methods, to meet the expectations of the students directly involved to 

the teaching-learning process, and of the external beneficiaries, i.e. the hiring companies 

on the labour market.”3 

For that to be achieved, the partners have been working on implementing new 

teaching methods and using the tools developed within ELSE. Therefore, our contribution, 

up to this stage of the project, was to adapt and apply an innovative learning method, i.e. 

the flipped classroom, along with an ELSE developed tool, i.e. E-voli tool, designed by the 

Politecnico di Milano, member of the ELSE consortium. The purpose of this article is to 

present the situation regarding the application and adaptation of the method and tool 

mentioned above, in the field of linguistics, at our university.  

Flipped classroom is ”a pedagogical approach in which the conventional notion of 

classroom-based learning is inverted, so that students are introduced to the learning 

material before class, with classroom time then being used to deepen understanding 

through discussion with peers and problem-solving activities facilitated by teachers.”4 This 

merely implies that the students are invited to become familiarised with a certain topic 

beforehand, in their own, free time, prepare the possible questions, raise probable queries, 

to such an extent that, by the time they meet the professor for the class, they would have 

already become aware of the topic in question, of the issues that are clear or those they still 

need explanation to. This method appears to have a number of advantages, since it shifts 

focus upon the students, it makes them become more involved in the educational process, 

be an important piece in the puzzle. 

The implementation of the flipped classroom method at our university, in the field 

of linguistics (more precisely, foreign languages) was applied to MA students in Anglo 

American Studies and was first supported by a questionnaire-based survey, meant to 

establish the students’ opinion and experience on certain aspects, aimed at designing the 

most efficient strategy to be applied. Thus, at this first stage, the questionnaire intended to 

get answers regarding the student’ interest in linguistics; in case their interest was a fading 

one, they were asked to name any demotivating aspects/elements/agent; students were also 

asked to have an opinion regarding the importance of linguistics as a communicative and 

pragmatic way of life, or even enumerate/name and describe the methods through which 

they have been taught linguistics (language) in middle school, high school and university. 

They were also required to go as far as to have opinions and arguments on the effectiveness 

and ineffectiveness of the methods used by their former teachers. Last, but not least, they 

were invited to imagine what approach they would use, if they were to teach linguistics 

(language) themselves, with special focus on innovative methods. 

Pertaining to the findings of this first stage of the survey, the answers regarded as 

the demotivating aspects the following issues: length of the topic being taught, uselessness 

 
2 Somethings ELSE in Teaching Strategies in Higher Education. Insights into an Erasmus+ Project (I), in 

Humanities in the Spotlight. L. Chiorean, C. Nicolae, C. Lakó (coord.) Editura Lambert LAP, 2019, p. 196 

3 idem 
4 https://www.heacademy.ac.uk/knowledge-hub/flipped-learning-0 

https://internacional.uca.es/proyectos/proyectos-en-ejecucion/)
https://www.heacademy.ac.uk/knowledge-hub/flipped-learning-0
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-social media today supports bad grammar-, linguistics -not a popular field, considered 

boring or not so interesting-, information gap, lack of practice, lack of understanding of the 

info taught. Another interesting and not at all surprising idea was the one referring to the 

differences between teaching methods (Romanian vs. English). Therefore, in teaching 

Romanian, it used to be quite often for the teacher to dictate and give examples, without 

insisting too much upon them, analysis of literary excerpt, grammar issues -theory, 

dictation, big volume exercises-, grammatical text analysis + learning the theory by heart, 

not many interactive activities.  

On the other hand, in the case of teaching English language, the teacher appeared 

to be more inclined to give the definitions, then gives examples, thus engaging the 

inductive method of teaching, always made sure that students understood the new concepts 

and analysed everyday situations, used different types of funny, interactive exercises, 

focusing on basic info not on exceptions, offering several language formulae, many 

practical exercises, translations, while theory was explained and supported by examples, 

analysis of real-life situations, debates, video materials, dialogues, group and individual 

work.  

To continue with differences, another one that was signalled by the students’ 

answers was that between middle school and high-school, on the one hand (where lessons 

were rather learnt word by word, were usually written on the black/white board, language 

was taught through dictation, exercises, dictation, explanation, schemes, exercises) and, on 

the other hand, university (where language was taught by practical courses, really 

interesting and useful exercises, accompanied and supported by power point presentations, 

explanation, schemes, exercises.  

The last, but not least aspect dealt with at this stage of the questionnaire also 

discussed to the effectiveness and ineffectiveness in the teaching methods, and the situation 

that ensued refers to the appreciation that the effective methods were those interactive 

methods, diverse exercises, debates, deductive ways of learning, exploring rules through 

examples to improve logical thinking, use of worksheets, power point presentations, active 

learning exercises, creative exercises, text analysis, practical exercises, theory taught in 

‘small pills’, stress on communication skills and gradual increase in the level of difficulty, 

whereas amongst the ineffective methods, we can find dictation, theory learning, too long 

explanations and too few and unclear exercises. 

The second stage of the adapted flipped classroom* method entailed the application 

to the course: Language and Discourse Contexts, for MA students in Anglo American 

Studies. Thus, the MA students were suggested to watch certain videos from Youtube, on 

topics related to the theme they had chosen (from the course bibliography) to present and 

then, when in class, play the role of the teacher, under the course teacher’s supervision 

(*thus, the term adapted flipped classroom). They were expected to use as methods for the 

theoretical approach, lectures along with inductive/deductive learning, brainstorming or 

Q&A sessions, and for the practical approach, they analysed videos from a wide cultural 

range, with different audience and speech contexts, with different speech purposes, with 

focus upon varying media techniques involved in creating a successful speech. 

The third stage encompasses the findings that resulted from the questionnaire and 

application of the (adapted) flipped classroom method to teaching language. Thus, amongst 

the methods that were rendered as effective, we can pick interactive presentations and 
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speech analysis, humorous remarks, wordplays, puns, jokes, discourse analysis, debates, 

crosswords, games, brainstorming, visual aids, worksheets/handouts (containing the new 

info), feedback from peers and teacher - constructive criticism.  

As a conclusion, flipped classes are perceived as a good opportunity to learn, not 

only about the subject at hand, but also about each other, and about new styles and 

techniques of teaching. Regarding the ineffective method issue, the conclusion was that 

there were no ineffective methods, only ineffective approaches or capacity of transmitting 

the information. 

The next part of this article regards the use of a tool developed under ELSE, the E-

voli tool, designed by the team of specialists in IT, bioengineering, philosophy and 

education of Politecnico di Milano, Italy. This tool proved to be easy to use, allowing 

uncomplicated access both on the part of the students, as well as the teacher (instructor). 

Therefore, the experimentation of this ELSE promoted tool at the UMFST, in the field of 

linguistics, was applied to Bachelor’s degree programme: BA students in Applied Modern 

Languages AML (Applied Modern Languages, 2nd and 3rd years of study) and GM in 

English (General Medicine in English, 2nd year of study).  

The activity taken as an example here presents a video applied to medical students 

that prepared an extra activity as a part of a multicultural event. As we can see in the figure 

below, the tool is designed in a very user-friendly manner, to such an extent that both 

teachers (instructors) and students would encounter no difficulty in using it. Once they 

accessed the site of the tool, they were invited to log in. The students were asked by the 

instructor to register and use a certain code, generated on the instructor’s page. This code 

sent the students to watch a certain video and invited them to react with ‘I got it’, ‘I did 

not’ get it’ or add ‘comments/questions’. Then, they could see their reactions and 

comments and even watch the video material again. After all these phases, the students 

were asked to submit the feedback, which would be visible on the instructor’s page. The 

instructor could, thus, check on all the reactions and feeds offered by the students, and, 

consequently become aware of possible shortcomings of the topic/task presented by the 

video or issues that still needed further attention and even the timeframes in which the 

problems appeared.  

The alfa variant that we used in our experiment could only show the time (minute 

and second) of the video, but not send us directly to the video, to visualise the problem, but 

the ulterior version, presented within the ISP Intensive Study Programme week hosted by 

the Politecnico di Milano (3-7 February 2020) solved this weakness.5 This implies that the 

instructor can go directly to the problematic section in the video and see clearly what 

triggered that feedback. 

 

 

 
5 https://moodle.unitus.it/progetti/course/view.php?id=87 

https://moodle.unitus.it/progetti/course/view.php?id=87
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The conclusion of this experimentation leads us to consider that the E-voli tool is, 

indeed, a useful teaching alternative, a method which engages interactivity in the attempt 

to make the most out of using technology in the classroom. Last, but not least, it allows 

and supports adaptation of the teaching and learning process according to the students’ 

feedback and needs, since the instructor easily becomes aware with the possible problems 

that may appear during the educational process. Another advantage of such a tool would 

also be the fact that it is not time-consuming and that it can use both ready-made video 

materials or tailor-made (by the instructor) materials.  
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Such methods and tools that ensure interactivity and students’ participation can 

nothing but help and support the teaching and learning process, and they should constitute 

not the exception, but the rule at the basis of the methodology of any subject matter.  
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